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• An evalcration of Special Project E-109A, Developnent 

of Teaching Aids for Adult' Basic Education/English (Second Language) 
Adult Education Prograns, by the project consultant vas based on five 
* .project visits 'and bi-vee)cly coaauriication vith the project 
specialist. Evaluc^tion nas. directed to ^n -analysis^of the basic 
structure 'of the teaching pacJcets (Shopping^ JolJ^s, EanJc, Jleturning- » 
Merchandise^ and Calling a Doctor^and Goijig'to the Doctor's Office)^ 
^ 'the self-evaluation ins^ruaent for teachers, and the life situation 
' orientation of the naterials. Overall evaltiation indicated that the 
project had been clearly planned ^and logically* carried out; the' 
packets var^' veil 'Organized linguistically and sttucturally ; • 
progressing froa the siaple io the aost coaplex^^^nd dealt directly 
with life-^centered situations. Further continuatioD* of the project 
an^ an opportunity for eapirical assessaent were ricoaaended.. (EA) 
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- ' ^ EVALUATION' 

' . ■ by . 

^ " Diana E» Bsr c ley ' 

Consultant to Project, Associave Professor at 
University oz V7isconsin-Milwaukee 

D2\rELOP2<£2;T 0? TEACHING AIDS FOR A3E/ESL 
ADULT EDUCATION 'PR 0GRA2-1S 

Kerien Al-casab: Project Specialist 
I. Purpose of Project ; Th^ purpose of the project was 

• it 

produce teaching_ r.ateriaLs and aids for. -classes 
in fngiish as a Sedond Language at the Adult Level • 
# !!• TiiTie Spent by Consul tan't • o.^ Project ;* The cpnsuiltant"*^ 

s * 

has rr.ade five visits to the project in addition to 

« 

, ^ fai--weekly cormr.unicat ion with Ms. Alkasab, the project 

specialist. On the basis of the above time spent on " ? 

the project, the following evaluation is written.^ 
III^* Need for Materials in ABE/ESL ; ABE/BSL is a . 

substantially new field. The census reports 
^ -and other st udies- pr ovide us with the information 

that there are approximately eleven (11) millior) 

» 

. . illiterates in fehe United States} The' numerous ' / 
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programs that have -been begun in over a period oz 
six' years .since the passing of- the 1S69 au;endsr»ent s 
to the Adult Ecucatio;! Aet, have been using .tj^aditional 
materials in ESL not apolicable either linguistically 

. : ' 'K ^ . ' \ ' ' ■ " ■ 

or situat ib2Lay.y to the needs of adult basic education 
stodgii^-irr^^t; present, »fher6 ar6 a n;iniinar nunib^r — 

» . ^ * 

of publications that even lend theniselves fo adult 

* ' • . > 

language learning probleir.s and the nia;jority of these 

a?e "hpaegrown" ar^d* produced without utilization of , 
prof es'sional expertise in the field, In^view.of the 
above; the materials which uMs. Alkasab has produced^ 

'^e not only needed but piroduc^d according to a well- \ 

\ ' ' ^ . • \ 

thoxight .plan utilizing classroom teapfiers and ABE 

\ - * ' ' 

staff ror the f inal- applicat'ion ' or the lesson design ^ 

\' *. . • ■ ■ -t ■ - • 

and the content matter. ^ * - ^ 

^ Description of Xhe COmple'te Pacicet ; The packets, include 
three baiic sections 



ma 



the vi^uals^ B* the teacher *s 
hual,*and C, 'the student pages. 



A. The -yisual^. Thd visuals are used to imp^.ement the . 
^ lessons. They have three functions. 1) They permit 
the -students to* have a vicarious experience of , the- 
life situation being studied. 2> They are a^spring- 
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board 'for discussion. 3) Tiiey are- used as a'*. 

stimulus for the language drills. In my ' 
♦* 

opinion, ^he threefold use/of ^the materials ^ 
shows an efficient use of visuals. : / 

3* Teacher's Manual. -25>e Teacher's manual of 
j ^ch .pac^ket is well planned. It includes a 
discussion of the life situation, a variety 
of oral language, drills,/ .and directions for 
using the reading-^d writing pagqs.^ The^ teacher ' s 
manual includes detailed dil:ection^ and inethodical 
discussion that cai:i be used by everyone including 
novice, teacher s or aides. Perhaps the^ strength 
of this section lies not only in the above rientione^d 
techniques, -but also in the various alternatives 
for teaching presented to the teacliers; * The 

discusjsion section of the teacher's manuals ^dress 

' : ' ^ ' ' ' 

themselves to the* tra'ditiqns and slocial' mores,, 

the sociological and cultural dimension of the 

topic under study. This aspect of 

is ve?;p complete, but not ot^erly de 

very good example is the discussion of calling 

and visiting a' doctor's of'fice. I 



the materials 
2tailed . One 



C. student P^g^s, Thd ^tu<3ent^^ages are pr oj/|ded/f or r 

use in class. They fcon^in the language driils detailed 

7 " / 

in the teacher's inaluqcl. They ean be used/for^^ 
individualization ofr in'^ividual study bW^^the ' \ 
.teacher and student, ^ther student pa^s are ' * 
dedicated specifically to training, t{^ student' 
in reading a^id wr/itiftg/ Exanipies of reading 

and writing as pfiented* to-life situation that 

^. ^ ^ ^ . - ' ' 

. t^e students -can^ encourfter are as follows; 

filling out' deposit'- slips • ' ~ 

.. . . j ' ■ V- 

2. reading thernioineter . ^ 

learning how-to read guarant^^ - * 



4* filling -out :^orms such as warranty fornis; 
• bar^' slips sujch as Withdrawals"^ and deposit 
slips^ ! 
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An^ Analysis of Basic Structure of the -Teaching Packretg . 

A. Student Section. , introductory drills are used 

^ - - ^ . ^ " ... ' 

As models for thosp that follow. Generally' speaking, 

a sirailaiT structure' in a'll packets hd'^ been adhered 

,to: a one- item substitution ^brm is used as a 

'^preparation for a mult ipje- item substitution, 

conversion or a one-item sutystitut ion using, lengthier 

„ pnrasfes. or clauses. The inafcerial ^in these drills " 

■ ■ ' \ ■• ^ — 

I" 



■5 .. 



is reinforced _by a structured free response drill ^ 



in which partial recall is requir'ed by the student. 
Reading dr iX Is'' follow 'in .which*'stu<fents xead while, 
using previously lear^d raoj^holog-ical structures; 
Finally, writing drills are iased for development: 
of the writing language skill. The ' progression of 
language skill develoWnt is^ charted as follows: 

listening speaking reading-~and writing. * 

/ • ' ' 

The progression of drills can b© charted as follows: 



/ 



\ 

I 

oral drills 



oral and reading 
' drill's ^ 

9 



one item substitution - 

fnult'iple itern^^substituti^on/'" 
ccnyersion/one-*itein siabst itutio'n ' 
using lengthier phrases 

structures free ^e^onse partial 
^ scall • - 



. ^eaduag- drills using inprphotogxcaL 
str.uctVres for conversion ^ 

conversion, drill-s 

question-answer drills requiring 
^ conversion or transformation 

conversation sti^mulus 

\^ reading combined with Q-A 



I ' ' ^ /^.writijjg drills 
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writing drills j rewriting and combining' drills 

reacing*. question -s- writing free 
responses 
♦ 

• Each packet also incjiudes listening comprehension 
drills as well as drills testing reading comprehension. 
B. Structure- of Individtial Drills, Eafih drilj. is 
structured as follows: 

a) Drill number "a-nd/or title * * 

h) bireccions 

.c) ^Example of .target language stimulus j . ' ' ' 
d) ExarnjDl^LJ::^^--^^ -languag-^^esponse 




The following' example, from^ the JOBS packet taken from - . 

Drill 12, student page, 4^ serves t6 illu^strate the 

above: ' ' • ' . ^ , --^ 

■Drill 12: ' , ' " , 

Cornbine the sentenced below with because. ^- - 

Example: Maria called the beauty shop. She " 
wanteds an appbintment. - • ^' " 

Maria called the .beauty, shop because 

she'^wanted an appointment. * 

•♦^C. Heacher's Manuals \The above-'descr ibed student drill ■ 

■ ' 'V " »■ . 

/. • . " 

sect^ipn is. followed by a . teacher ' manual section in 
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i . , , / * • 

v^ich directions and discussions for ^he teacher are 

presented ^as we^l as appli^rable alternative teaching 

strategies, ^he discussion in the teacher's manual 

section is^ directly correlated to fe^ch- dnilL artd 

7 



, directions 'for alternative teaching strategies are 
boxed off for clarity; the desired and/or alternative 

possible answers are also included as a convenience 

< 

for the teacher. . , ^ 

\ 

D» Evaluation of above-described basic structure of the , 
teaching packet. The pdcjcets are well organized b6th 
."Structurally and in terms of the linguistic aspect's. 
, There is a progression from the simple to -the .jnost 
complex which helps students to build ^rom their 
.pr^iously learnedr mater iaj. . Th^ packets are clear 



in both th^^ student section and the teacher's manual. 

The. overall evaluation is that the ^pr^oject has been 

.clearly planned and 'Ipgidally carried out. These. 

, results will be - optimum now to both students and 

teadhers/, ' ' . ' 

Self-Evaluatidn Instrument for Teachers; A Pilot -Instrument 

Reference:' ^ Shoppling, Teacher.' s Manual. p. . 15 
' ' ^ Jobs/ Teacher Manual •p^n.l9" 

' ^' .-v.^ Bank, ^Teacher/''* s"^ Manual p.. ^7 

Retur'nin^ Merchand;Lse-, Teacher*' s Manual 
pp.. i3^24 • 
' '-'Calling a.Dpctor^and Going to a Doctor's 
O^fice^ Teacher's ^fenual pp. 33-^4. 



The' self-evaluation 'instruTnent was drawn up in'order feo 
provide teachers and aides with the , iniir.edi^te knowledge 
of results in, order for them zo alter or try to keep teaching 
their techniques according zo their interpre^feat io^i of the 




results of the self -evaluation inscrunent, Th\^two 

^ principal advantages, of the instrument are that: 

1, It'provides almost immediate feedback for the tether 
abouu Tier/his teaching; 

2^ provides te-acher with the awareness' about specific 

stnengths or' weaknesses in his or her teaching performance 
for the lesson in question. Stie teacher can then " 
incorporate this information into' his or her teaching 
performance. [ ' 

Pupil' evaluation instrument/ This pilot instrument gives 

* teacher a basis for lesson planning and^ individualization 

'* ^ * ' ' 

af teaching strategies ^f or students. After rating th^ - 
students "on the insttfiment, .if the, teacheit^^per-ceives ■ 



ij/es, " 



^ that only some students heve achieved object 

then the ^teacher will k'now t^t a review is order 
' pr^or to -proceeding to teach new material. 
VII > Life Situation Orientation . ^ 

The materials are life situation oriented. The topics 
are relevant to the everyday lives of the students such 



A* Sljdpping; fi, Jobs^-C. Returning airdise;' 

D. ^Banking; Calling.^hg Doctor and Gqing tp 

. th^e Doctor's Office. ' ' . . ^' » ^\ 

^Sx>inples; 



A • Shopping . . 

The prices of' items are used orally a€ ' fir st' aad ' ' 
'then for^reading.* Students practice asj.ng currency 
, and paper mon^y. The currency used is a ^ery similar 
'facsimile to actual currency in , use today except it 
is cardboard. This activity forms a part of . tKe'' 
•shopping ^1 is t game accompanying* the lesson. It " ^ 
is pract^ical and interesting. It is fun for the. *; 
students- af^ter a hard day at work'and'yet a g'bod 

learning activity. * ' ' , ' * 

■■^^ ' ^ ^ . ^ 

\ ' , ,^ 
B. Jobs. This lesSon provides i^wo asjp^ctsi ' ' ' * 

1. Speqific job description^ from the employment^ 

-standpoint,, i.e. vs^at tr'aialng" " does * one " 

need to become a barber. • ^ ^ . 

- - 2. Discussions dealing with var io^s^s'ervice- 

: . • , ^ J . • ' 

occupations, i.e. the barter, but fromlihe 
point of view of the consumer. For example: 
Vhat does it cost to get a haircut? 
. 'Returning Merchandise. Students learn about' 
, alternatives for returning defective merchandise, 
for requesting replacement of defective merchandise 
reading and interpreting guarantees. ' " 



*The s 



Banking, 



:udents learn about major services offered by • 
bank /(qhecking accounts, safety -deposit boxes, etc:) 



Understanding savings accourlts and how to fill out 
depq/^t and withdrawal slirjST' etc. A trip to the 
Ban/c usually follows the les$on, ' ' • 

l^e lesson is -very practical but .when coupled with 
a practical experience, it ^cojnes doubly meaningful. 
It is a l^esson which has' tremendous pragmatic value 
but also strong in making certain that nece^ssary 
vocabulary is learned. / . 

» , r , » 

y 

E. Calling the Doctor and Going to the Doctor's Office. 
Students learn how to desefib^ symptoms on the '€e^0hone 
^nd -in^pl^erson. Patterns used are meaningful and 
students in elerpentary can work with some of the^ 
material-. - - f i " ' ' I 

students learn how to make appointments, follow 
directions, ask^ about ^ees, etc 

Cultural n\ores ret^t'ed to tliis' lesson are sufe^tle 

i 



yet observable'. There are 'differences' betWeen 

. • ' - ■ . I • / 

Europe and other parts of the v(irld on the. one 

hand vftien dealing with physicians and the United 

States on the other. In this c/ountry, one must 



\ 



'it: 



^ request the fee prior to-the- visit — in. Europe; . 
\thls fs^ unheard of — the medical svstem'i^ socialized 

-A - • . ' . . 

r 

^ . The abpve packets^deal direcCry with the ; type of 
everydky, situation in which '^fcfi^ students/ find' 



ves. - Therefore, the inf orraationr ^'/^ \ 



themse 

terms of ^ctual content matter; gives^ 'Students 

, ■ ■:/ '-J 

th^ opportuni'ty of lea;rrfing to d^al with situat;ions 
in which they may eventually fm^ themselves. 
Therefore, >tiie^ mater ials( are ex^r^emWly useful * 
not only in the sense of the lang.utaoe training/ • 
the cultural mores but 'in the/^ctiial,. practice" 
of. life centered situations. 

The only recommendation to ^e made ris tliat the 
State of Jllinors should prov.ide (1) cof|t inuatidn 
for the project and -(2) an oppartunity- €or an ' . 
empir icajLl- assessraent^ of , t.he/ mater ials. • . ^ 



The mater i^l^- project ^as /been re^^ferred tp in 
Wisconsin and the pos'sib/ility o'f 'a sirai;Lar#pr o j§ct " 

■ ' / i ■ ■■' « - - • 

to be carried out iri Wisconsin- to dovetail with • 
arid, complemenf^ th^ Illinois project isr in discu^icS^ 



stages. - ' 
Re'spec^fitilly .submitted^ 



Diana E. Bartley ' 
s s dc ia"t e Prof e s^sor ■ 



